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Abstract

The influence of class size on English instruction in private and public elementary schools 
has long been debated among researchers. However, researchers have reconsidered the 
case once again, so its currently under investigation. As a result of reviewing the existing 
literature in this area and gaining insights from open-ended analysis of teachers’ percep-
tions, the goal of this current study exhibits two folds:(1) to comprehend the difficulties 
that teachers face in large classes, as well as the teaching and learning outcomes, and (2) 
to determine the optimal class size for elementary schools in Kurdistan. To achieve the 
study’s goal, 35 Kurdish English teachers from 11 public schools and one private school 
were interviewed about their experiences teaching in large classes. The study reveals 
that class size has a significant impact on student progress and teaching large classes is 
challenging, and teachers struggle with improving language acquisition standards. It is 
quite challenging for them to set rules and expectations and to accommodate all of the 
demands of the pupils.

Keywords: large class size affect, elementary schools, Teaching and learning, challenges, 
teachers’ perceptions. 
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Introduction
 For many years, the issue of class size has been 

a source of contention in education. Smaller class 
sizes have been shown in studies to improve stu-
dent achievement and behavior. Smaller class 
sizes can provide a more personalized learning 
experience for students, and allow teachers to 
give more individual attention to each student 
and address their specific needs (Shin & Chung, 
2009). Additionally, smaller class sizes lead to a 
decrease in disciplinary problems and an increase 
in student engagement and motivation. However, 
there are also some challenges associated with 
smaller class sizes. One challenge is the cost of 
reducing class sizes, as it often requires hiring 
additional teachers and building new classrooms. 
Additionally, smaller class sizes can lead to an 
increase in the workload for teachers, as they are 
responsible for the education of fewer students 
(Jespen, 2015).

Despite these challenges, many schools and ed-
ucational organizations have implemented poli-
cies to reduce class sizes. The most well-known 
example is the STAR (Student/Teacher Achieve-
ment Ration) project in Tennessee, which was 
aimed at decreasing class sizes from kindergarten 
to third grade. The project was carried out, and 
it was discovered that students in smaller class-
es performed better academically and had more 
effective social abilities than students in larger 
classes (Word, 1990).

According to research on class size, smaller 
class sizes are linked to better academic achieve-
ment and other favorable student outcomes. 
However, it is important to note that class size 
is just one of many factors that can affect stu-
dent learning and that other factors, such as the 
quality of instruction and the socio-economic 
background of students, can also play a signif-
icant role. Additionally, reducing class size can 

be costly and may require additional funding or 
resources. Despite these challenges, policymak-
ers and educators should consider the evidence 
on class size when making decisions about how 
to allocate resources and improve educational 
outcomes for students (Jepsen, 2015). 

Class size research can benefit greatly from a 
rising history of classroom-based research that is 
making promising strides in accessing students’ 
opinions and experiences of classroom learning 
to advance our understanding of efficient class-
room procedures (Pedder, 2006). Politicians are 
facing difficulties in addressing the issues related 
to the restructuring of education schools. Instead 
of only relying on costly, broad-based strate-
gies for decreasing class sizes, more adaptable 
solutions should be considered. Furthermore, 
research on class sizes using advanced quali-
tative techniques is needed to comprehend and 
accurately depict the skills and abilities of both 
teachers and students to promote and maximize 
high-quality learning in various primary and sec-
ondary school settings, whether classes are large 
or small (Pedder, 2006).

Research questions
The following questions provided a guide in the 

process of data collection to help find answers to 
the problems:

To what extent does large class size affect the 
quality of teaching, learning, and assessment of 
students’ learning?

What problems and challenges do teachers face 
in large classes at Koya primary schools?

1.2 Objective of the study
The study objectives focused the difficulties 

that teachers face in public and private elemen-
tary schools in the Kurdistan region. The research 
aims to examine the challenges that teachers en-
counter in their classrooms and to identify the 
optimal number of students per class that would 
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enable them to provide the best possible educa-
tion for their students. The findings of this re-
search will be useful for policymakers, educators, 
and other stakeholders in the Kurdistan region.

Literature Review
      For both primary and secondary students, 

Blatchford et al. (2008) conducted research to 
compare the benefits of smaller class sizes on 
student engagement and teacher-student interac-
tion. They discovered that when class numbers 
shrank, there were more instances of pupils be-
ing the center of a teacher’s attention and more 
instances of them interacting actively with teach-
ers. All groups at the primary and secondary lev-
els showed this effect. The benefits of classroom 
participation were strongest for secondary pupils 
who struggled academically. Particularly, the im-
pact of reduced class numbers on personalized 
attention seems to be a significant discovery that 
lasts throughout the academic years and can be 
utilized to support greater curriculum differen-
tiation.

2.1 Class Size and Classroom Process
       Studies on the connection between class 

size and student achievement are many. The con-
sequences of the educational effects of different 
class sizes have not been obvious, and the results 
are not decisive. Filges et al. (2018) have found 
slight improvements in reading achievement 
with smaller class sizes but no significant effect 
on math achievement. They also found an over-
all negative impact on certain students. Jepsen 
(2015) observes that Students, parents, teachers, 
and government officials all agree that decreased 
class sizes provide benefits, including greater stu-
dent performance on standardized assessments. 
Nonetheless, it can be expensive, and other stud-
ies have shown no connection between class size 
and student performance. Because of additional 

issues including absent teachers and the paucity 
of research on the subject, class size reduction 
in developing countries may not have much of 
an impact on student achievement in secondary 
institutions. 

        In addition, Buckingham (2013), stated that 
research on class size has limitations and many 
studies have uncertain results when it is applied 
to real-world contexts. While some studies have 
found small benefits in smaller classes, the ma-
jority of studies have shown no conclusive link 
to student achievement. Having good teachers 
is more significant than having more teachers 
which is the most crucial element in determin-
ing success.

       Class size and academic achievement were 
the subjects of a meta-analysis by Glass and 
Smith (1979), who discovered a distinct and sig-
nificant correlation between both of them. They 
discovered that while this association is margin-
ally stronger at the secondary level than at the pri-
mary level, it is not significantly different across 
various academic disciplines, student IQ levels, 
or other demographic characteristics of classes. 
Chingos (2013) stated that the teachers that sup-
port larger classes in schools argue that they cre-
ate a better social and democratic environment 
and require fewer weekly class periods. They also 
mention potential cost savings. Those who sup-
port smaller classes argue that important aspects 
of education like character development and ap-
preciation, are more easily achieved in smaller 
classes and that these benefits are not considered 
when comparing large and small classes. They 
argue that the cost savings of large classes are not 
worth the potential loss in educational outcomes.

2.2 Class size determination: three hypotheses
    The inputs, as identified by Dills and Mul-

holland (2010) can be sorted by schools in one of 
three ways:  putting disruptive kids into smaller 
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classes, students with low-ability backgrounds 
in smaller classes, and putting teachers with par-
ticular qualities in smaller classes. In this section, 
the available evidence for these mechanisms will 
be discussed.

2.2.1 Compensatory education
    Compensatory education can take many 

forms, including smaller classes, individualized 
or personalized instruction, tutoring, and access 
to resources and technology. The goal of com-
pensatory education is to give disadvantaged stu-
dents the tools and support they need to succeed 
academically and reach their full potential. Cer-
tain groups of pupils, such as those who struggle 
academically, those in elementary school, and 
those from low socioeconomic situations, can 
benefit from smaller class sizes. Also, putting un-
derachievers in smaller courses can help to equal-
ize student achievement (Summers and Wolfe, 
1977). Reducing class numbers for pupils may 
improve their academic achievement in some ar-
eas, particularly science, and history. Yet, com-
pared to other factors like family background, 
the impact of class size on student achievement 
is quite minimal (Akerhielm, 1995).

     Dills and Mulholland (2007) state that when 
examining elementary education, there will like-
ly be more efforts to use strategies like smaller 
class sizes for lower-achieving students in these 
schools because administrators have more con-
trol over the class organization. However, their 
study found that 82% of the third graders in their 
sample had a single instructor for each of their 
main topics, but their study focused on elemen-
tary schools where teachers often only taught one 
subject.

2.2.2 Lazear’s theory of behavior
 Even if students have similar levels of ability, 

they may not all have the same level of self-con-
trol. Lazear (2001) proposed a theory suggest-

ing that the size of a class is determined by how 
classroom education can be considered a public 
good. One student’s behavior or question may 
interrupt the educational process for the rest of 
the class, requiring the teacher to spend time ad-
dressing the issue. This can negatively impact 
the learning of the other students. Based on the 
idea that education in a classroom is a public 
good, schools may choose class sizes based on 
student behavior to optimize the learning experi-
ence. According to Lazear’s hypothesis, schools 
may place students with better behavior in larger 
classes. Previous research supports the idea that 
schools place students with special needs, such 
as those with emotional or learning disabilities, 
in smaller classes. 

     Dills and Mulholland (2007) stated that they 
are not aware of any other studies that specifical-
ly examine Lazear’s theory. However, they note 
that some recent papers have explored the impact 
of classmates’ behavior on student achievement. 
The research was conducted on the impact of var-
iations in class size on the teaching methods used 
by teachers. The research suggests that when class 
size is reduced, teachers do not increase the time 
spent on new material or finish more of the as-
signed textbook, instead, they allocate more time 
to individual instruction and less time to group 
instruction. and the time spent on reviewing ma-
terial increases. The study also found that even 
significant reductions in class size only result in 
small changes in the way teachers allocate their 
time. Additionally, the research found that teach-
ers tend to have a greater reaction to changes in 
class size when teaching below-average students. 

     Public and private schools have different 
methods for deciding class sizes, with public 
schools considering student factors and private 
schools considering teacher factors.  illustrate 
that, there is a clear distinction in the methodolo-
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gies used by public and private schools when de-
termining class sizes, Public and private schools 
have different ways of choosing class sizes, even 
though student abilities are important for both 
types of schools (Dills and Mulholland 2007).

      Public schools consider students and pri-
vate schools consider teachers.  Private schools 
are known for providing a good environment and 
many activities for students (Figlio and Stone, 
1999).  It may not be beneficial for elementary 
schools to base class size assignments on student 
behavior.  And no other research has specifically 
examined this theory, as it has been proposed by 
economist Edward Lazear, but some recent stud-
ies have explored the impact of classmates’ be-
havior on students’ academic achievement (Dills 
and Mulholland, 2007). Clotfelter et al., (2006) 
stated that many schools do not randomly assign 
students to classes, instead, they use student char-
acteristics. A study found that in almost half of 
the North Carolina schools, the assignment was 
not random. the size of classes can be affected by 
teacher characteristics.

2.2.3 Teacher sorting
     A positive classroom environment is nec-

essary for effective teaching and can be main-
tained by teachers who establish and implement 
appropriate rules for behavior, which minimizes 
disruptions and maximizes instructional time. 
Administrators can benefit these skilled teach-
ers to teach larger classes, but if teachers lack 
autonomy in managing discipline, the benefits 
of varying class sizes may not be realized. An 
alternative approach may be to group teachers 
and students based on factors such as behavior 
(Dills and Mulholland, 2007).

      When teachers are assigned to classes in a 
non-random way, it can make it difficult for re-
searchers to accurately measure the impact of a 
teacher’s quality. When the most skilled teachers 

are put in larger classes, it may reduce their over-
all effectiveness. This practice of teacher sorting 
could be a reason why it can be hard to measure 
the quality of a teacher without looking at mul-
tiple groups of students they’ve taught (Rivkin 
et al., 2005) 

      Further, several teacher-related factors may 
affect teacher quality, for example, the location of 
the school, the autonomy of the teachers, district 
size, in-service days, average class size, and me-
dian household income in the community These 
factors can have an impact on how teachers teach 
and make decisions in their classrooms. It’s im-
portant to consider these factors to have a better 
understanding of how they affect the teaching 
and learning process (Figlio, 1997).

     Moreover, teachers may also be assigned 
to classrooms based on factors such as the race 
of the students and the quality of the teachers 
and students. specific research that supports this 
idea, including studies that looked at the assign-
ment of teachers that are beginners to classrooms 
with black students and the sorting of teachers 
into classes with better or lower-quality students 
within the same school. And it also indicates that 
teacher assignments may be based on character-
istics such as the size of the class. And teachers 
may not be assigned to classrooms randomly and 
there is evidence of teacher sorting (Dills and 
Mulholland, 2007).  

2.3 How does class size affect students’ per-
formance

      As previously discussed, there are several 
factors, including those related to schools, teach-
ers, and students, that play an essential role in 
determining student performance. School-related 
factors include a solid curriculum, high expecta-
tions, meaningful feedback, parental and com-
munity engagement, and a safe and organized 
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environment. Factors related to teachers include 
effective teaching methods and classroom man-
agement, while student-related factors include 
prior academic performance, motivation, and 
home life. As a result, countless factors affect 
students’ achievement, making the analyses of 
class size, specifically, especially challenging 
(Etim et al., 2020).

       The size of a class can impact student 
learning in various ways, such as how students 
interact and the level of social engagement. This 
can lead to different noise levels and disruptive 
behavior, which can then affect the types of ac-
tivities a teacher can use (Ehrenberg et al., 2001). 
Teachers in larger classes might be worried about 
assigning group work, which is considered an ef-
fective teaching method, because of the difficulty 
in managing many groups. On the other hand, 
smaller classes may foster more opportunities for 
teacher-student interactions, leading to improved 
student outcomes. According to (Blatchford and 
Brown, 2011; Leyva et al., 2015), exposure to 
a particular learning environment may affect 
learning or it may have delayed effects (such as 
increasing self-esteem or cognitive developments 
that have lasting effects).

     The amount of time the teacher can devote to 
individual pupils and their unique requirements, 
as opposed to the group as a whole, may also 
be impacted by the class size. Theoretically, the 
smaller the class size, the more likely it is that 
individual attention can be given because it is 
easier to focus on one person in a smaller group. 
The amount of content that can be covered, for 
example, could be impacted by the class size, 
which could also have an impact on the teach-
er’s time management and efficacy. When they 
have smaller classrooms, teachers may opt for al-
ternate teaching and assessment strategies. They 
might, for instance, assign more writing, give stu-

dents more feedback on their written work, em-
ploy open-ended evaluations, or promote more 
discussions—all tasks that might be better suited 
to smaller class sizes (Ehrenberg et al., 2001).

      The participants in Çakmak’s (2009) study 
were asked to discuss their views on the effects 
of class size on student accomplishment during 
the teaching process and to provide justifications. 
Out of the participants, seven did not respond 
to the question. However, 34 of them believed 
that student achievement would decrease in 
large classes because less time would be spent 
on each student. Some of the participants’ com-
ments included: Class size is a critical factor for 
students who have limited attention, and when 
individual attention is given to students, they can 
be successful, but in large classes, it is easy to 
neglect some students, which negatively affects 
their achievement, and this will make teachers 
spend more time managing the classroom in large 
classes.

3. Methodology
     The observation tool and questionnaire are 

used to gather data. The questionnaire is set up 
with a few open-ended questions that allow re-
spondents to provide their opinions if the availa-
ble options don’t align with their thoughts. 

   The primary objectives of this study are to 
explore how significantly does the quality of in-
struction, student learning, and evaluation suffer 
from big class size including the issues and dif-
ficulties do educators encounter in Koya city pri-
mary schools when teaching huge classes. To get 
an insider’s perspective, this study will examine 
how participants perceive how class size affects 
the teaching and learning process. A qualitative 
research approach is used to gather information 
and comprehend the variables influencing teach-
ing and learning in big classrooms.
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     For the purpose of gathering data, this study 
used fifteen qualitative semi-structured inter-
views with 35 elementary school English teach-
ers to learn about their opinions on class size and 
their preferences regarding the ideal number of 
students per class. During these interviews, the 
interviewer was free to ask additional questions 
to delve deeper into the topic at hand. This study 
employs an open-ended methodology to explore 
the teacher’s responses further and come to a 
deeper understanding.

3.1 Research Site
     This study was carried out in ten schools in 

Koya City. The size of government school classes 
varies according to the number of students, which 
ranges from 25 to 45. This disparity is due to 
the few private schools where most upper-class 
families could send their children and who could 
afford the expenses of private schools. Both male 
and female teachers teach English to girls and 
boys in all Kurdistan schools, whether private 
or public.

3.2 Participants
     Class size is determined by dividing the 

number of students enrolled by the number of 
classes and the typical classroom size for a class 
of 30 students is 70 m2, according to the national 
education union’s guideline on class sizes and 
%60 of principles agree that class size in ele-
mentary schools should not exceed 17 students. 
Class sizes in schools vary depending on factors 
such as education level, location, school policy, 
and available resources. Statewide, normal class 
size averages are 15-19 students per class in el-
ementary schools more than this mean is con-
sidered as large size class.  Due to the number 
of classes at this level, most public elementary 
schools in Koya City employ more than four Eng-
lish teachers. Ten of these schools, one of which 
was a private school, were picked as the study’s 

locations. The majority of English instructors in 
public elementary schools have experience work-
ing with large classrooms; of the 35 participants, 
31% were male and 69% were female. Among 
the 35 participants, 69% had experience working 
with classes of more than 25 pupils. Smaller class 
sizes were taught by the remaining 31%. 

   The objective was to ask the English instruc-
tors from each school to participate in the re-
search after visiting all the schools and presenting 
the research plan to all of the English teachers. 
In total, 35 teachers expressed interest in partic-
ipating. Before informing them in the first meet-
ing, researchers needed to thank the teachers who 
agreed to participate despite having a very busy 
schedule that included teaching, grading exam 
sheets and workbooks, covering for absent teach-
ers, and participating in at least two periods per 
week of a school-wide activity.

      All participants have experience teaching 
smaller classes and what they would consider 
large class  sizes. All participants have at least 
15 years of experience teaching English to large 
classrooms. Given that the teachers’ perspectives 
on large classrooms and how they manage them 
would be useful data sources for this study, such 
extensive expertise is a key element.

All the participants have had experience in-
structing big courses of 35 to 56 pupils in the past 
10 years, often in cramped spaces with minimal 
technical resources like tapes, tape recorders, or 
data shows. Yet, at the start of each academic 
year, everyone is always given access to the stu-
dent books, workbooks, and teacher’s books.

       Participants were informed of the study’s 
purpose, which was to learn more about their 
views and opinions towards teaching in large size 
classes to understand this important phenomenon 
better. The questions focused on the participants’ 
experiences with teaching large classrooms at the 



Kurdish Academic Journals (No. 60) - 202452

elementary school level, their difficulties, and 
the methods they used to deal with the issue. In 
accordance with the teachers’ responses to the 
questionnaires, the transcripts were coded and 
examined. Table (3.1) below displays partici-
pants’ information. 

Table (3. 1): Demographic Information of par-
ticipants.

 Participants

N
am

e of school

Years of teaching experience

N
o. of classes per term

Average N
o. of students per class

P. 1 Kosrat 23 3 25

p. 2  Kosrat 4 3 23

p. 3  Kosrat 25 4 24

p. 4  Kosrat 20 3 19

p. 5  Kosrat 19 3 25

p. 6  Kosrat 19 2 30

p. 7  Kosrat 6 3 25

p. 8 Ranun 25 2 34

p. 9  Ranun 15 2 41

p. 10  Ranun 17 3 41

p. 11  Ranun 16 3 37

p. 12 Ranun 18 3 37

p. 13  Yakety 20 3 48

p. 14  Yakety 20 4 26

p. 15  Yakety 25 3 36

p. 16 Malay gaura 13 1 25

p. 17 Malay gaura 10 1 25

p. 18 Malay gaura 34 2 28

p. 19  Chinarok 18 3 33

p. 20  Chinarok 19 3 30

p. 21  Chinook 22 5 34

p. 22  Chira 16 4 34

p. 23  Zhenwar 4 2 26

p. 24  Shirin 13 3 27

p. 25  Komalga private school 2 6 18

P. 26 Komalga private school 4 3 18

p. 27 Najeba khan 14 3 27

p. 28 Najeba khan 13 3 44

p. 29 Najeba khan 21 1 43

p. 30 Omer Khuchan 10 1 25

p. 31 Omer Khuchan 18 3 27

p. 32  Zhen 22 2 30

p. 33  Zhen 22 1 27

p. 34  Zhen 23 3 30

p. 35  Zhen 23 4 27
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4. Data Analysis and Findings
The researcher takes the step of analyzing the 

data to comprehend and evaluate everything that 
has been said or observed.  Figure (4.1) illustrates 
the percentages of the primary schools that are 
categorized based on whether they have large or 
small class sizes.

Table (4.1): Class size percentage data.

 Name of school

Large class

Sm
all class

kosrat 17% 83%
Ranun 100% 0%
Najeba khan 100% 0%
Omer Khuchan 50% 50%
Komalga private school 0% 100%
Chra 100% 0%
 Shirin 100% 0%
Zhenwar 100% 0%
 Chinarok 100% 0%
Malay gaura 33% 67%
 Yakety 100% 0%
 Zhen 100% 0%

 

Figure (4.1): class size percentage of Koya City 
primary Schools.

Figure (4.2): Total Class size Percentage
  Depending on the results of the questionnaire, 

the researcher was able to identify a number of 
factors that can influence teaching and learning 
process, including:

Teachers have less time to examine and assess 
their students’ development, address their issues, 
or offer any helpful or constructive feedback be-
cause some of the teachers have to teach many 
classes, ranging from 3 to 5 classes per day, with 
up to 40 students.

The diversity of students in the class can be very 
stressful for teachers, this will cause confusion 
and put too much pressure, and when teachers 
try to engage their students by using their names 
during class activities, it will make the teachers 
mentally and physically exhausted.

Students receive less attention in larger classes 
from their teachers. This will result in lower-abil-
ity students, and it will make the students neglect-
ed and unsatisfied. This will reduce their moti-
vation to learn and their academic performance.

Students in larger classes can become demoti-
vated and not engaged in their learning process. 
They may also show no interest in the lesson 
and activities presented by the teacher. This is 
because in larger classes teachers have limited 
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time to provide individual support and attention 
to each student.

Teachers try to use different approaches to 
encourage their students in the classroom. For 
example, the group work method is effective in 
developing collaboration, communication, and 
teamwork skills among students. By working to-
gether on tasks and projects, students can provide 
feedback and support to one another, however, it 
was still not effective for most students because 
most of the attention is given to a small number 
of students.

With the increase in class size, students have 
less opportunity to receive individual attention 
and feedback from teachers, particularly in areas 
such as reading and writing. As a result, students 
may struggle to develop these language skills and 
may become disinterested in the language.

When teaching large classes, it is difficult for 
teachers to maintain control and keep students 
engaged. Some noisy and misbehaving students 
can distract others and make it harder for the oth-
er students to learn effectively. 

       Even though there are several issues as 
listed above that are thought to impact teaching 
and learning negatively. participants with their 
extensive teaching experience exposure to work-
shops, seminars, and peer discussions. They feel 
that putting an emphasis on the teaching process 
and utilizing various techniques can lead to an 
effective English teaching and learning envi-
ronment. Some of the participants’ corrective 
measures are enumerated and explained in the 
following sections:

4.1 Challenges of Large Classes
     All of the participants discover many oppor-

tunities and challenges, even if they all agree that 
teaching large classes is difficult and exhausting. 
One participant claims that she has many oppor-
tunities to enhance her teaching when she teaches 
in large classes. when asked if they liked teaching 
in small or large groups, they acknowledged that 
they liked teaching in small classrooms, but they 
also liked her current class of 41 students since 
they can work well as a group to handle challeng-
ing problems. On the other hand, another claims 
that it is challenging to manage and include kids 
in activities in large class sizes because teaching 
many students is challenging because of their dis-
ruptive behavior, which is detrimental to both the 
instructor and the pupils. 

4.2 Managing Large Classes
     One of the biggest problems with large size 

class is managing the classroom. Thus, large 
classes necessitate a teacher who is highly en-
gaged and capable of handling most of the class 
activities. The participants came to the conclu-
sion that the teacher’s role is to appropriately en-
force such rules when needed and to act some-
what more leniently when behavior seems under 
control. It was also decided by the participants 
that there should be rigorous and unambiguous 
rules from the beginning of the class.   According 
to some participants, even in large classes, they 
manage the students’ noise and they don’t mind 
teaching a large class as long as there is enough 
room for him to move around and reach the stu-
dents in the back to control any distractions or 
noise. He also proposed forming separate groups 
by giving pupils fascinating names, such as car-
toon characters (Cinderella, Ben-10, Batman, 
Superman, etc.). 

     participants added that they employed strat-
egies that encouraged students to grade their as-
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signments independently in order to control large 
class sizes. Additionally, they exhort students to 
mark their work in groups and submit them in 
with group comments. Regarding the topic of 
how many students make up a large or small 
class, one participant says that she thinks a class 
of 35 is good, but a class of 25 is perfect; a class 
of 36 or more is considered a huge class.

4.3 English Subject Obstacles
     When instructing their students, English 

teachers encounter numerous challenges. These 
challenges have to do with the general activi-
ties that students do in the classroom, such as 
speaking, listening, writing, and grammar. The 
difficulties English teachers face in relation to 
the participation rate are depicted in Figure (4.2). 
According to the graph, 49% of teachers struggle 
to teach reading skills to their pupils, and 46% 
struggle to teach writing abilities. This suggests 
that students are not engaging in enough activi-
ties that include reading and writing skills. Of the 
participants, 23% found it difficult to teach lis-
tening skills to their students, while 34% found it 
difficult to teach grammar and speaking abilities.

Figure (4.2): Percentage of participants and the 
obstacles that they face while teaching English 
subjects.

4.4 Methods used for engaging students in large 
class sizes 

   Regarding the approach utilized in big class 
sizes, Group work was selected by 54% of par-

ticipants as the best way to get kids involved in 
the classroom. 48% of participants chose the dis-
cussion method, 63% used pair work in teaching 
their students, 20% chose the problem-solving 
method, 25% used the Argument method, 14% 
used the Think-pair share method, and only 2% 
used the jigsaw method.

4.5 Teacher’s approach to solving problems in 
large class size

Teachers employ a variety of strategies to solve 
problems in the classroom. For instance, 51% of 
participants solved their problems by getting to 
know their students and gathering information, 
31% addressed each student by name when pos-
ing a question, 54% maintained close contact with 
the students, and 34% provided timely feedback 
to their students in a more interactive setting.

5. Discussion
This study aims to address the following ques-

tions; 
The first question is to what extent does large 

class size affect the quality of teaching, learning, 
and assessment of students’ learning? 

    The size of the class affects the decisions 
that teachers make, and they confront a number 
of challenges. If not all of the participants, then 
the majority of them believe that managing large 
class takes more time and effort. A major issue 
facing many teachers is how difficult it is for them 
to come up with efficient ways to engage with a 
larger class of students, assess their performance, 
and edit hundreds of exam papers. In this study, 
teachers were more concerned with classroom 
management than with improving student per-
formance. As a result of unruly pupils, both the 
instructor and the students found it challenging 
to focus throughout the lesson. The results show 
that smaller class sizes are preferred by teachers. 
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They justify this by stating that in large classes, 
they are exposed to a rather diverse context. 

What problems and challenges do teachers face 
in large classes at Koya primary schools?  

  The findings of the study suggest that class 
size has a significant impact on student progress. 
It is extremely difficult for them to meet all of 
the needs of the students or to establish rules and 
norms. Another issue to consider is that in larger 
courses, 49% of teachers struggled to teach chil-
dren primarily reading and 46% writing skills, 
as well as speaking grammar and listening abili-
ties. They find it challenging to provide particular 
attention. And larger class sizes led teachers to 
spend more time managing the class because of 
misbehaving students, rather than teaching and 
encouraging the students to participate in class-
room activities. The study also revealed that most 
teachers faced challenges such as limited time 
and poor student-teacher interaction, leading 
them to teach multiple days a week to cover the 
material.

 
Conclusion
The impact of large class size on the quality 

of teaching and learning process was the prima-
ry objectives of the current study. This study’s 
findings conclude that large class sizes have a 
negative impact on student’s progress. In terms of 
the effects of class size on the knowledge of how 
students learn, teachers frequently argued the fol-
lowing points: for starters, classrooms should not 
be too large because teachers need to learn how 
students learn. Second, in large classes, teach-
ers have difficulty making assessments on this 
topic , it restricts the use of different evaluation 
techniques and they face problem to manage and 
include kids in activities.

    Moreover, Teachers spent more time in con-
trolling the class because of disorderly pupils, 

rather than teaching and encouraging students to 
participate in classroom activities, as class num-
ber increased. Most teachers had to teach numer-
ous days per week to cover the content because 
of time limitations and a lack of student-teacher 
communication. In addition, teachers face diffi-
culties to teach reading and writing abilities to 
their pupils; to combat this issue, teachers used 
a variety of tactics. The primary challenges that 
teachers confront include those related to lesson 
design, assessment, classroom size, selecting 
appropriate teaching methods, and learners’ at-
titudes.
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Appendix: Teachers’ Questionnaire (Koya Primary Schools)

  Koya University 
 Faculty of Education 
 Department of English 

      This study is an attempt to explore the experience of teaching and learning in large-size classes. 
Your cooperation in completing this study by responding to the following questions would be greatly 
appreciated. Please do not put your name on the questionnaire since all the responses are confidential 
and anonymous. 

 
   Gender:     M__           F___                                                Grade:                                           
   Years of teaching experience: ……………………….    / School …………………………                       
    No. of classes per term…………………….          / No. of students in each class ………
----------------------------------------------------------------------------------------------------------------   
1)Number of students in your English classrooms:  
    a) less than 25                                              b) 25                                               c) 30-40 
2) What do you think, what is the large class? You have more than one option.  a) I think a class 

that includes more students  
 b) I think the class that creates problems regarding management, control, and learning achievements  

c) I think the class that has low-quality result 
I think a class in that the teacher conveys his/her lecture hardly  
I think the students can find the chance to share their ideas  
I think a class that has physical environmental problems  
Other, please specify: _____________________________________  
 
3) Please select the LC methods that you use in your classrooms when you teach English.  a) I 

use the group work method  
Discussion 
I use pair work in teaching reading or writing.  
Problem-solving 
Jigsaw  
Argument method  
I use Think-pair-share  
Other, please specify: _________________________________________________ 
 
 
Do you prefer teaching large/small classes? Why?  …………………………… 
………………………………………………………………………………………….. 
What are the advantages of large/small classes? ……………………………… 
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………………………………………………………………………………………. 
In your opinion what are the disadvantages of large/small classes?................... 
……………………………………………………………………………………. 
In your opinion what is the most difficult task for your students to perform in Large classes? 

……………………………………………………………. 
……………………………………………………………………. 
In your opinion how do large classes constrain teachers, affect students, and hinder the learning 

process? ………………………………………………………………. 
…………………………………………………………………………………… 
What instructional techniques do you use to maximize the level of outcome in a large class? 
……………………………………………………………………………………… 
………………………………………………………………………………………………………. 
How do you solve problems when you teach a large class?  
By getting familiar with the students and gathering the information  
By using students’ names when asking the questions 
By having close contact with the students and establishing a safe environment  
By giving feedback in time make a better learning situation  
Other, please specify:_______________________________________________ 
 
 11) Do you have enough time in large classes to do classroom activities?  a) Yes 
 b) No 
12) If No, why not? You can select more than one option from the following list: 
 ____Too large number of students in class 
 ____Too short class periods 
 ____I am not familiar with LC methods 
 ____Class becomes noisy 
 ____Students are not interested in Activities 
 ____Planning LC activities require a lot of time 
 ____Other, please specify: ____________________________________  13)If Yes, how often do 

you use the activities in LC?  
a) Regularly                                            b) Sometimes                                                     c) Rarely    
14)  Which skills do you use when you manage the LCs, you can select more than one option 

in the following criteria.  
Controlling the student’s noise 
Walking around the class and creating helpful practice 
Making groups in different ways such as by putting interesting names (banana, orange, and grip) 

and mixing the students according to their levels  
Checking the homework with different techniques such as motivating pupils to give score their 

homework by themselves 
Encouraging the students to give score their homework in groups, and give back the homework with 
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group feedback  
Other, please specify: __
________________________________________________  
15) In which one of the following subjects do you face more obstacles? You may choose more than 

one. 
 a) Reading                                 b) Writing                               c) Grammar                 d) Listening e) 

Speaking                               f) None  
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پوختە

کاریگـــەری قەبـــارەی پۆلـــەکان لەســـەر فێرکردنـــی زمانـــی ئینگلیـــزی لـــە قوتابخانـــە ســـەرەتاییە تایبـــەت و حکومییـــەکان لـــە مێـــژە جێگـــەی 

ـــر  ـــتادا لەژێ ـــە ئێس ـــە ل ـــردەوە، بۆی ـــیەیە ک ـــەو دۆس ـــان ب ـــە چاوی ـــی دیک ـــژەران جارێک ـــەڵام توێ ـــژەران. ب ـــوان توێ ـــە نێ ـــووە ل ـــتومڕ ب مش

لێکۆڵینەوەدایـــە. لـــە ئەنجامـــی پێداچوونـــەوە بـــە ئەدەبیاتـــی هەنووکەیـــی لـــەم بـــوارەدا و بەدەســـتهێنانی تێڕوانیـــن لـــە شـــیکاری کـــراوەی 

ـــە  ـــەختییانەی ک ـــەو س ـــتن ل ـــان دەدات: )1( تێگەیش ـــات پیش ـــتا دوو ق ـــەی ئێس ـــەم لێکۆڵینەوەی ـــی ئ ـــتایان، ئامانج ـــی مامۆس تێڕوانینەکان

مامۆســـتایان لـــە پۆلـــە گەورەکانـــدا ڕووبـــەڕووی دەبنـــەوە، هەروەهـــا وەک دەرئەنجامـــی وانەوتنـــەوە و فێربـــوون، و )2( بـــۆ دیاریکردنـــی 

ـــن لەگـــەڵ  ـــە ئامانجـــی توێژینەوەکـــە، چاوپێکەوت ـــۆ گەیشـــتن ب ـــە کوردســـتان. ب ـــە ســـەرەتاییەکان ل ـــۆ قوتابخان ـــی گونجـــاو ب ـــارەی پۆل قەب

٥٣ مامۆســـتای زمانـــی ئینگلیـــزی کـــوردی لـــە 11 قوتابخانـــەی حکومـــی و قوتابخانەیەکـــی ئەهلـــی ســـەبارەت بـــە ئەزموونەکانیـــان 

ـــاوی  ـــی بەرچ ـــەکان کاریگەرییەک ـــارەی پۆل ـــە قەب ـــکرای دەکات ک ـــە ئاش ـــدرا. توێژینەوەک ـــدا ئەنجام ـــە گەورەکان ـــە پۆل ـــەوە ل ـــە وانەوتن ل

ـــترکردنی  ـــەڵ باش ـــتایانیش کێشـــەیان لەگ ـــە، مامۆس ـــدا چالاک ـــە گەورەکان ـــە پۆل ـــەوە ل ـــە و وانەوتن ـــدکاران هەی ـــەر پێشـــکەوتنی خوێن لەس

ســـتانداردەکانی فێربوونـــی زمـــان هەیـــە. بـــۆ ئـــەوان کـــە یاســـا و چاوەڕوانییـــەکان دابنێـــن و هەمـــوو داواکارییەکانـــی قوتابییـــەکان 

ـــە. ـــەواو چالاک ـــرن، ت ـــۆ بگ لەخ

ــەکان،  ــوون، تەحەددیاتـ ــەوە و فێربـ ــەرەتاییەکان، وانەوتنـ ــە سـ ــەورە، قوتابخانـ ــی گـ ــارەی پۆلـ ــەری قەبـ ــەرەکی: کاریگـ ــەی سـ وشـ

تێڕوانینەکانـــی مامۆســـتایان.

الملخص

ـــرة  ـــذ فت ـــا للنقـــاش من ـــة الخاصـــة والعامـــة موضوعً ـــة فـــي المـــدارس الابتدائي لقـــد كان تأثيـــر حجـــم الفصـــل علـــى تعليـــم اللغـــة الإنجليزي

ـــا. نتيجـــة لمراجعـــة  طويلـــة بيـــن الباحثيـــن. ومـــع ذلـــك، أعـــاد الباحثـــون النظـــر فـــي القضيـــة مـــرة أخـــرى، لـــذا فهـــي قيـــد التحقيـــق حاليً

الأدبيـــات الموجـــودة فـــي هـــذا المجـــال والحصـــول علـــى رؤى مـــن التحليـــل المفتـــوح لتصـــورات المعلميـــن، فـــإن هـــدف هـــذه الدراســـة 

ـــم،  ـــس والتعل ـــج التدري ـــك كنتائ ـــرة، وكذل ـــول الكبي ـــي الفص ـــون ف ـــا المعلم ـــي يواجهه ـــات الت ـــم الصعوب ـــقين: )1( فه ـــر ش ـــة يظه الحالي

ـــة  ـــا للغ ـــة ٥٣ مدرسً ـــت مقابل ـــة، تم ـــدف الدراس ـــق ه ـــتان. ولتحقي ـــي كردس ـــة ف ـــدارس الابتدائي ـــل للم ـــل الأمث ـــم الفص ـــد حج و)2( تحدي

ـــف  ـــرة. تكش ـــول الكبي ـــي الفص ـــس ف ـــي التدري ـــم ف ـــول تجاربه ـــدة ح ـــة واح ـــة خاص ـــة ومدرس ـــة عام ـــن 11 مدرس ـــة م ـــة الكردي الإنجليزي

ـــا، ويكافـــح المعلمـــون لتحســـين  الدراســـة أن حجـــم الفصـــل لـــه تأثيـــر كبيـــر علـــى تقـــدم الطـــاب وأن تدريـــس فصـــول كبيـــرة يمثـــل تحديً

ـــذ. ـــات التامي ـــع متطلب ـــر اكتســـاب اللغـــة. مـــن الصعـــب جـــدًا بالنســـبة لهـــم وضـــع القواعـــد والتوقعـــات واســـتيعاب جمي معايي

الكلمات الدالة: تأثير حجم الفصل الكبير، المدارس الابتدائية، التعليم والتعلم، التحديات، تصورات المعلمين.

 


