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Abstract:

The strategies of reading play a critical part for developing reading
comprehension of students. However, many teachers may not be
adequately prepared to teach these strategies. Practical reading
strategies help learners engage with texts by predicting content,
connecting new information to prior knowledge, visualizing
during and after reading.
Summarizing key ideas and inferring meaning from context further

concepts, and asking questions
enhance comprehension and retention. This quasi-experimental
study investigates the effect of explicit instruction of practical
strategies on EFL College learners’ reading comprehension. Using a
one-group pre-posttest design, the study involved 21 EFL (English as
a foreign language) college students from an intact class, serving as
the experimental group. It examines whether explicit instruction in
these strategies leads to measurable enhancement in their reading
comprehension. The findings of this research highlight the
significance of integrating practical reading strategies into EFL
instruction, as they actively engage students with texts, enhance
their reading comprehension, and support their academic and
language development.
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Introduction

For the purpose of academic and
personal success, reading is quite
important skill. Anderson et al. (1985)
emphasize that it is essential for lifelong
learning and communication. Block and
Israel (2004 ) also describe reading crucial
for academic success. However, despite its
importance, reading remains challenging,
especially in a world where high literacy is
increasingly valued. Snow, Burns, and
Griffin (1998) argue that students must not
only read but also comprehend and
interact deeply with texts. Effective
reading involves interacting with material
and being aware of one's understanding,
not just decoding words. Strategies like
querying,
predicting, connecting, and inferring

summarising, visualising,
improve comprehension by promoting
deeper
Israel,2004).

engagement  (Block  and

According to the "Science of Reading",
explicit  instruction in  phonemic
awareness, phonics, fluency, vocabulary,
and comprehension fosters proficient
reading (Snow, 2010b). Strategies like
predicting and questioning allow active
processing (Torgesen, Wagner and
Rashotte, 1999), visualizing improves
memory (Gambrell, 2011), and questioning
fosters critical thinking and deeper
engagement with the text (Palincsar and

Brown, 1984). Snow (2010b, p.46) stresses

that comprehension relies on background
knowledge, which helps readers connect
new information to prior understanding.
Research confirms that a strong
knowledge base enhances understanding
of complex texts (EdWeek, 2023). Studies
support the link between reading

strategies and improved comprehension.

In a study, Song’s (1998) trained Korean
university students in four reading
strategies—summarizing, questioning,
clarifying, and predicting—and found

significant in their reading performance.

Kiclkoglu (2012) used strategy instruction
with intermediate English learners in
Turkey and observed their impact on
students’ comprehension. The study
applied strategies and measured their
outcomes. It was experimental and it had
qualitative aspects due to its reliance on
classroom observations. The teacher
directly implemented reading strategies
within  the classroom setting and
monitored their effects. The findings
revealed a substantial enhancement in
learners’ reading comprehension,
reinforcing the notion that direct
instruction in reading strategies enhances

language learning.

In Kaouther’s (2016) MA thesis on
developing
enhancing

reading  strategies for

learners’ reading
comprehension, teachers and first-year

Economics students studying a course in
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English language were the target
participants at Ouargla University. The
study was a descriptive. The data were
collected using teachers’ and students’
questionnaires merely. Among other
objectives, it aimed to test if the reading
strategies have effect on learners’
performance plus their strategy usage,
such as self-monitoring, questioning the
text,  evaluating  prior
predicting,
summarizing, and previewing. Kaouther

knowledge,
skimming and  scanning,

(2016) recommended more emphasis on
strategy use in EFL teaching.

Insuasty Cardenas (2020) has done a
research paper to examine the effect of
intensive reading on student’ reading
comprehension in  Pasto university,
Colombia through a structured three-
stage research design. The study was
experimentally based on a pre-post-test
and a treatment which is used mixed-
methods approach, integrating both
statistical data and qualitative
observations. It demonstrated that
students significantly improved their
comprehension and successfully
addressed reading challenges through a

structured, step-by-step reading process.

This current study differs from the
aforementioned ones in sample, context,
and design. It involves second-year English
department learners at the College of
Education, Salahaddin University-Erbil in

the KRI, and employs a one-group pre-
posttest design.

Base on the given review literature,
research aims, research questions and
significance of the research are presented
as following:

This study aims to: 1. Investigate the effect
of explicit teaching in practical reading
strategies on the reading comprehension
performance of EFL college students. 2.
Measure the extent of improvement in
reading comprehension among students
in the experimental group

Research Questions are: 1. Does explicit
teaching in practical reading strategies
have a statistically significant impact on
EFL college reading
comprehension performance? 2. What is

students'

the extent of improvement in reading
comprehension among students in the
experimental group after receiving explicit
instruction in practical reading strategies?
This study is significant because it explores
how teaching practical reading strategies
can help university students understand
English texts easily and effectively. While
earlier studies focused on different groups
and used different research methods, this
research focuses on second-year English
department students at Salahaddin
University-Erbil and uses a clear, step by
step design to measure improvement in
reading comprehension. By using
strategies such as skimming, scanning,
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predicting, and summarizing, the study
aims to show that students can become
more confident and successful readers.
The results of this research may help
teachers better support their students by
including these strategies in their lessons.
It also adds to the growing body of
knowledge about how reading strategies
affect language learning, especially in the
context of Kurdish EFL learners.
Ultimately, this study hopes to improve
the way English is taught and learned in
higher education.

Practical
Strategies

Reading Comprehension

Reading can be easier and more effective
with the right practical strategies. This
section covers useful techniques like
quickly looking over a text (skimming),
searching for key words (scanning),
breaking information into smaller parts
(chunking), and using hints in the text to
understand new words (context clues). It
also explains the benefits of taking breaks,
using pictures and diagrams, exploring
different types of writing, and making
smart guesses (inferences). These
methods help students stay focused,
understand better, and think more
critically so that reading can interestingly
be comprehended.

Previewing the Text

Previewing a text before reading it helps
set a goal and anticipate content. It

involves examining headings,
subheadings, highlighted text, and
images. Readers make predictions using
titles, graphics, and keywords, and adjust
their expectations as they progress
(Teele,2004). Predicting what will happen
next in a text keeps readers engaged and
enhances comprehension and memory
(McNamara, 2007). It also activates prior
knowledge, helping readers connect new
information existing knowledge (Grabe
and Stoller, 2011). For example, when
reading a history chapter on World War I,
students can preview headings like
"Causes of the War," "Major Battles," and
"The Aftermath." ldentifying key terms
(e.g., country names, events) and visuals
(e.g., maps, photos) helps them activate
relevant background knowledge, make
informed  predictions, and  better
comprehend and retain the information
existing in the text.

So, previewing simply means looking over
a text before reading it in detail for
students to understand what the text will
be about and prepares their minds to learn
better. Students do this by looking at
titles, headings, bold or coloured words,
and any pictures or maps. These parts give
clues about the main ideas of the text. For
instance, if students are going to read a
chapter about World War Il, they can first
look at the headings like “Causes of the
War,” “Major Battles,” and “The
Aftermath.” These headings tell them
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what topics will be discussed. By seeing
words like country names or battle names,
or looking at maps or photos, students can
start thinking about what they already
know. This aids them predict and
understand the text deeply.

Active Reading

Active reading involves interacting
thoughtfully and critically with the text
passively  absorbing
information, Strategies  such as
underlining, highlighting, and taking notes
help focus attention and enhance

rather than

comprehension. Zhao and Hu (2018) argue
it fosters critical thinking and deeper
interaction with the material, leading to
more meaningful learning. For instance,
when reading a novel, readers can mark
key passages that reveal character
attributes. If the text states, "She smiled
warmly despite the storm," highlighting
"smiled warmly" can remind readers that
the character remains composed and

difficult
underlining

optimistic in situation.
Additionally,

passages and writing brief margin notes

important

about their significance or connections to
other parts of the text further enhances
comprehension. By actively engaging with
the text, students develop stronger critical
thinking skills, ultimately improving their
overall learning experience (Zhao and
Hu,2018).

This means that active reading is about
engaging with a text thoughtfully and
purposefully. Instead of just passing over
words, students focus, ask questions, and
take notes to deepen their understanding.
Techniques like underlining key phrases,
highlighting important points, and writing
notes in the margins help students retain
information and think critically. For
example, when reading a novel, a student
might highlight the sentence, “She smiled
warmly despite the storm.” Noting “smiled
warmly” reveals that the character
remains positive and calm even in a
difficult situation. Writing a short note in
the margin like “This shows her bravery”
helps connect ideas and uncover hidden
meaning in the story.

Making Connections

Students enhance comprehension by
connecting a text to their own
experiences, other literary works, or real-
world events. This approach strengthens
understanding by integrating prior
knowledge with new information
(Teele,2004). A structured way to apply

this includes:

Text-to-Self: Readers connect the text to
personal experiences. For instance,
students might reflect on whether they
have encountered a similar situation.
Teachers can encourage this by asking,
“Have you ever experienced something
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similar?” Students can illustrate these
connections through charts, or drawings.

Text-to-Text: This involves comparing a
text to previously read work. For example,
students may examine the similarities
between characters in distinct stories or
explore how events in one story evoke
another. Comparison charts, drawings, or
written reflections can help map out these
relationships.

Text-to-World: Readers relate themes in
the text to real-world events orissues. For
instance, students might compare a
character’s struggles to those of a
historical figure or connect the story's
events to current global affairs. Students
can demonstrate these links through
drawing, writing, or using charts and
graphic organizers (Teele, 2004).

Vocabulary Building

A robust vocabulary improves reading
comprehension. Snow (2010a) suggests
that learning words through context and
word families is an effective strategy for
improving reading comprehensions. This is
strengthened by focusing on context and
recognizing word families (e.g., act, action,
active). For example, when reading about
volcanoes and encountering the word
"dormant," in the sentence "The volcano
had been dormant for centuries, with no
signs of eruption,” the context suggests
that the word "dormant" means "inactive"
or "asleep." Keeping a vocabulary journal,

recording new words with their definitions
and example sentences, or using
flashcards strengthen retention and
comprehension.

Reading Aloud

Reading aloud improves pronunciation,
fluency, and comprehension by
encouraging readers to slow down and
process information more carefully.
Rasinski (2010) states that this strategy is
particularly beneficial for learners who
struggle with decoding words and
understanding sentence structures. For
instance, reading a poem aloud can clarify
rhythm and meaning. Similarly, when
encountering a complex sentence, reading
it aloud can clarify its structure and

improve understanding.

Summarizing and Paraphrasing

Summarizing involves identifying main
ideas and condensing information, helping
students organize and focus on essential
content, particularly in lengthy texts
(Adler, 2001). Paraphrasing, in contrast,
means rewording a specific idea or
passage in one’s own words. Both
strategies = promote retention and
comprehension; like rephrasing "Harry
discovers the magic stone's abilities in this
chapter." And paraphrasing key concepts,
like rephrasing "The stone has the ability to
give eternal life," to "The stone can make
someone live forever." Anderson and

Pearson (1984) argue that summarizing
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and paraphrasing help students retain
information by absorbing and reframing it
in their own words.

Visualizing the Text

Visualization involves creating mental
images from the text, which enhances
understanding, and retention. Teachers
can encourage students to Vvisualize
settings, characters, or events and express
these through drawings or descriptions
(Adler, 2001). For example, when a book
describes a forest, students can imagine
the trees, animals, and sounds to bring the
scene to life, this boosts comprehension
(Kintsch,1998).

Questioning the Text
Questioning the text involves posing
questions at all stagesbefore, during, and
after reading to enhance understanding.
This strategy encourages students to
revisit the text to answer questions and
information,

integrate improving

comprehension (Harvey and
Goudvis,2000). For example, students
might ask, “What is the author trying to
convey?” or “How does this relate to my
prior knowledge?” Palincsar and Brown
(1984) argue that challenging the text
promotes deeper understanding by
getting readers to think critically and draw
connections between new concepts and
existing knowledge. For instance, when
reading a biography, a student might ask,
"What inspired the author to write about

this individual?" or "How did the character's
past influence their future?" Students can
also write down questions they anticipate
before reading and respond to them as
they arise.

Re-reading
Re-reading  difficult texts
comprehension by allowing readers to

improves

grasp details they missed the first time.
Samuels (2002) emphasizes that re-
reading enhances fluency and provides
opportunities for deeper understanding.
Students should re-read unclear parts
slowly, reflect, and discuss it.

Skimming and Scanning

Skimming refers to reading rapidly to
grasp the main idea of a text, whereas
scanning focuses on searching for
particular details or information. For
example, scanning helps students quickly
find the date of an event in a history book.
G
r
a

Ehunking Information

Ehunking means dividing a lengthy text
into smaller, easier-to-handle parts for
Better understanding and processing. This
Qtrategy makes it easier to understand and
remember the material. For example,
when reading a long paragraph, students
ghould break it into smaller sentences or
t . ,
Ideas to focus on one idea at a time.
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Sweller (1988) suggests that chunking
reduces cognitive load, making it easier for
the brain to process information.

Context Hints

It involves figuring out the unknown
meanings of vocabulary by using hints or
information found in the surrounding text.
For example, if students read, “The ebony
chair was so beautiful,” and they don’t
know what “ebony” means, they might
guess it refers to something like “black”
based on the context. Snow (2010a)
highlights  that  using
understand new words is an effective

context to

strategy for expanding vocabulary.

Use of Graphic Organizers

Graphic organizers like mind maps or
charts help structure information and
clarify relationships between ideas. For
example, after reading a chapter in a
history book, students can use a timeline
to map out important events. Marzano
(2001) states that graphic organizers
enhance students’ ability to organize and
retain information effectively.

Taking Breaks

Pausing briefly during reading helps
refresh the mind and enhance
concentration. For example, students
should read for 20 minutes, then take a 5-
minute break before continuing. Terada
(2018) states that taking breaks helps
prevent fatigue and keeps focus sharp

during long reading sessions. Bosch,

Sonnentag, and Pinck (2022) found that
micro breaks such as pauses of less than 10
minutes are effective in preserving high
levels of focus, alleviating fatigue, and
increasing energy efficiently.

Reading in Different Contexts

Snow (2010b) emphasizes that reading
across various genres improves reading
comprehension by exposing readers to
different writing styles. Reading different
types of texts like fiction, non-fiction, and
newspapers, helps build a range of reading
comprehensions. For instance, students
read a science article to practice
understanding technical language and a
novel to work on interpreting characters
and emotions.

Inferring

Inferring means drawing conclusions by
combining explicit knowledge of the text
with the knowledge of students. This
strategy helps students predict outcomes,
identify themes, and interpret deeper
meanings (Duke and Pearson, 2002).
Pressley notes that "good readers infer by
connecting prior knowledge with textual
details, filling in gaps that the author
leaves unsaid" (2006, p.142). Teachers can
support students in using textual elements
develop this skill. ~For example,
photographs, illustrations diagrams, and
graphs provide clues that help readers
understand characters’ emotions, scenes,
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and data. Titles and headings offer clues
about the key concepts, while keywords
and specialized terminology highlight
important themes. Dates and timelines
provide context for historical order of
events. McNamara explains, '"making
inferences is a complex but essential skill
in comprehension, as it allows readers to
engage deeply with the text by
interpreting underlying messages" (2007,
p. 95). Using these strategies promote
students’ critical thinking, enhance
comprehension and extract meaningful
insights from text as an essential skill for
academic and daily life (Duke and

Pearson,2002; Pressley, 2006;
McNamara,2007).
Together, these practical reading

strategies help students understand texts
more deeply, think critically, and become
more confident and effective readers in
both academic and real-life situations.

Methodology

The current study employs one-group pre-
posttest method which is called a quasi-
experiment.  Research  data  were
quantitatively analysed. The participants
were 21 college students in an existing
class. Strategies were introduced via
teacher modelling, whole classroom
activities, group work, and independent
practice. This study focuses on enhancing
reading comprehension by applying
effective reading strategies.

¥, Research Scope and Participants

The research was employed in the English
Department /Education
College/Salahaddin University-Erbil, during
the 2023-2024 academic year. The study
sample comprised 21 second-year students
enrolled in the “Communication -Reading
and Writing” course for a duration of two
months. The study participants included
six males and fifteen females, aged 19 to 23
years.

Research Tools

The current study relies on two tests, pre-
and post-tests, designed to collect data on
learners’  performance in  reading
comprehension. The two tests were
constructed using two sources called
“North Star 3: Reading and Writing” by
Barton and Dupaquier (2015); and
“Common Ground: Integrated Reading
and Writing Skills” by Hoeffner and
Hoeffner (2019). Both tests were of
difficulty level, each one utilizing same set
of techniques of objective tests like:
choose the correct answer, tick true or false
with corrections, fill the-blanks, and open-
ended questions (as shown in Appendices

A and B).
Validity

To ensure the validity of both tests, six
specialists in ELT and applied linguistics
reviewed them. They were requested to
delete, add, or modify any items they
considered inappropriate. Once validated,
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the tests were administered to the
experimental group. See (Appendix C)

Reliability

Reliability was calculated using SPSS
program. The Split-half Coefficient for
objective questions was 0.79 for the pre-
test and 0.80 for the post-test (as shown
in Table1), indicating high reliability. Since
it is a subjective question type, the open-
ended question in the pre- and post-tests
was considered for inter-rater reliability
using the Intraclass Correlation Coefficient
(ICC) to assess scoring consistency, which
was 0.88 and 0.84 successively. This
indicates a strong agreement and
consistency between the two raters.

The test has high reliability because it gave
consistent and stable results over time and
across two different raters: one of the
researchers and the other teacher who
teaches the same material in different
college. In this research, the test produced
similar results under the same conditions,
therefore, it is considered reliable. Since
students have been given a reading test
twice once before a lesson (pre-test) and
once after intervention (post-test).
Besides, since majority of students
improved their scores in posttest and the
test reflects that improvement clearly and
consistently, it shows high reliability.

Thus, the study maintains methodological
rigor which makes it possible to replicate
the findings in future research.

Tablet1: Split-Half Coefficient Reliability
Results of the Tests

No. of | Split-half
Items | Coefficient
Result
Pre-test AK Ve
objective
questions
Post-test AR A
objective
questions

Experimental Phase and Data Collection

To enhance university students’ reading
comprehension skills, a researcher who
was the class instructor taught them
multiple practical strategies including

reading aloud, predicting, making
connections, visualizing, inferring,
questioning,  re-reading,  vocabulary

building, and
strategies were taught and practiced over

summarizing.  These

two months. The teacher first asked the
participants to take a reading
comprehension pre-test (see Appendix A).
Then, the teacher taught the students how
to practice the reading comprehension
strategies based on the teacher’s provided
classroom activities and tasks which were
required to be accomplished in small
groups as well as individually. The nature
of teaching was based on the teacher’s
presentation of each reading strategy
followed by students’ practice in small

groups and individually. After teaching the
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practical strategies based on a two-month
course using Barton and Dupaquier’s
(2015) reading textbook called North Star
F—Reading and Writing, and “Common
Ground: Integrated Reading and Writing
Skills” by Hoeffner and Hoeffner (2019),
the teacher gave the second reading
comprehension test called post-test
(appendix B) to see the effect of teaching
the practical reading strategies on
reading

students' performance in

comprehension.

The reading comprehension tests were
given to students before and after the
two-month course to measure
improvement. First, a pre-test (Appendix
A) was given at the start to understand the
students’ reading level. Then, after
teaching the practical reading strategies
through group and individual practice, the
teacher gave a post-test (Appendix B) to

check their progress.

Both tests were administered by the
teacher during regular class time. Students
completed the tests individually under the
teacher’s supervision.

The tests included objective questions
(like multiple choice or true/false) and
subjective questions (like open-ended
answers). Objective questions were
scored using clear answer keys to ensure
fairness. Subjective answers were scored
by two independent raters using the same
scoring guide to ensure consistency. Their

scores were then compared to make sure
they agreed closely, showing high
reliability.

This process ensured that the testing was
done accurately and fairly, so the results
would show whether the teaching
strategies were effective.

Results and Discussion

To respond to the first research question
(Does explicit teaching in practical reading
strategies have a statistically significant
impact on EFL college students’ reading
comprehension  performance?),  data
collection was done through pre- post-
test treatment, then calculated via paired
samples t-test in SPSS (version 25).

Firstly, each individual student’s answer
sheet was scored for both tests, and their
test scores were recorded out of 100
separately, as demonstrated in Table 2

Table 2: Individual Pre-Test and
Post-Test Scores of Participants

N. of | Pre-Test Post-Test
Students out of 100 | out of 100
\ S oV

Y £A o4

v o 1Y

¢ O o9

o T A

1 A 0

\4 \A Yy

A A A

) YA Y
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Secondly, the dependent t-test was run to
find the overall mean of each test (i.e., pre-
and post-test mean scores), standard
deviation, the paired samples correlation,
p. value, and mean difference results as
shown in Tables 3, 4, and 5:

deviations (11.152 and 12.189) indicate a
moderate spread in scores, suggesting
some variability in student performance
both before and after the intervention.

Table 4: Paired Samples Correlations

N ig.
o Sig
5
[0)
)
=
o
)
g | Pre_Test AR
o | and .
Post_Test °

Table 3: Paired Samples Statistics

Me N Std. Std.
an Devia Error
tion Mean

o o ¢, AR Y,e7¢
v o -
N I ¢A N
_-I —
10} o
[Va] —C
(el
B} V4, A\ Y, .
o)
lﬂ V4 p
r_DI ho
0 %

Table 3 shows that the participants’ mean
score improved from 64.48 in the pre-test
to 79.19 in the post-test. The standard

In Table 4, the p-value (.000) indicates that
there is a statistically significant difference
between the pre-and post-test scores,
suggesting an improvement in the post-
test results following the use of reading
comprehension strategies. Additionally,
the high correlation coefficient (0.954)
reveals a strong positive relationship
between pre-test and post-test scores,
indicating  that
performed well in the pre-test tended to

participants  who

also perform well in the post-test. This
consistency supports the reliability of the
observed improvement.
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Table 5: Paired Samples T-Test Results:
Comparing Pre-and Post-Test Scores
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Tables 5 shows that the mean difference
between pre- and post-treatment tests is -
Ve,V e suggesting that the post-test
scores improved by an average of 14.714
points. The statistical analysis yielded a t-
value of -18.275 with 20 degrees of
freedom and a p-value of 0.000. This
result indicates a statistically significant
difference between the pre-test and post-

test scores, as the post-test mean (79.19)
is significantly higher than the pre-test
mean (64.48) supported by paired t-test
result (t= -18.275, p= 0.000). This finding
suggests that the explicit instruction of
practical reading

strategies significantly
college students' reading comprehension
performance. Since the p-value is
«,+++—well below the threshold of
+,+°—the improvement is unlikely due to
chance, indicating that the treatment had
a meaningful impact. Thus, the first

comprehension
improved EFL

research question is answered.

On the other hand, to respond to the
second research question (What is the
extent of reading
comprehension among students in the

improvement in

experimental group after receiving explicit
teaching in practical reading strategies?),
mean difference between post- and pre-
test results was found (14.714 at a 0.5
medium effect size, and 0.8 or above large
effect size (Frost, 2022).

Based on the SPSS output, with the mean
difference of 14.714 and standard deviation
of differences of 3.690 (shown in Table 5),
the calculation is performed using the
following Cohen’s d equation:

14.714
= 3690 99

B Mean Difference
~ Standard Deviation of Differences
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Grounded on the significant development
and high scores in post-test (14. 714)
proves the participants have improved
their performance after the intervention
and that the found Cohen’s value (3.99) is
a very large effect size indicating highly
significant
participants’ part after applying the
treatment which subsequently confirms

improvement on  the

that the intervention (i.e., the use of
practical
comprehension) was very effective. Thus,

strategies in reading

the second research question s

confirmed.

Discussion

Based on the results of the tests,
every student showed improvement
indicating  that  teaching  practical
strategies were very effective between
the two tests. The increase in average
score (from 64.48 to 79.19) suggests
significant  overall
applying practical reading strategies. This
is a positive outcome, showing that

improvement  in

students enhanced better reading
comprehension practical strategies after
practice they have effectively utilized
strategies such as summarizing, inferring,
making connections, and interpreting
vocabulary within context. This study
shows that all students developed their
reading and overall performance after the
post-test. At first, their average score
was64.48, but after learning and

practicing, it increased to 79.19. This

means that the students learned a lot and
reading.  This
improvement has been considered

became better at

through finding mean differences in
paired-sample t-test which was 14.714
which implies the overall enhancement
from pre- to post-test performance. This
generally  highly
consistent based on the found correlation
(0.954), indicating that participants’
scores were consistent before and after

performance  was

the implementation of practical strategy-
based reading comprehension (as shown
in Table 4). The 14.714 mean difference
and .954 correlation show consistent
improvement from pre- to post-test,
proving that strategy-based methods like
predicting, questioning, and summarizing
effectively reading
comprehension. Research shows that

enhanced

regular reading, good teaching, and
interactive activities boost comprehension
(Anderson et al.,1985; Snow, Burns, and
Griffin, 1998; Block and Israel, 2005). The
fact that all students improved proves that
learning and practice make a big
difference. This study supports the idea
that giving students a chance to practice
and learn in the right way will help them
succeed.

Additionally, the increase in average
scores (14.714) suggests that when
students engage in structured reading
practices, they develop
comprehension skills. This supports

stronger
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Snow’s (2010a) "Science of Reading"
highlights  the
importance of direct teaching in

approach, which

vocabulary,  phonics, fluency, and
comprehension. The study shows all 21
students improved after using strategies
like  questioning  and  visualizing
(Gambrell,2011), which support better
understanding and memory. As Palincsar
and Brown (1984) and EdWeek (2023)
highlight, linking new texts to prior
knowledge also enhanced
comprehension. The results confirm that
reading is not just about recognizing
words but about engaging with meaning,
as supported by Block and Israel (2004).
Overall, this study reinforces the idea that
effective reading instruction, combined
with comprehension strategies, leads to
measurable improvement in students'
reading abilities, just as previous research
has shown. Thus, students who passed the
test employed key comprehension
strategies, such as summarizing the text
effectively to extract its main ideas,
paraphrasing complex sentences into
simpler terms, making connections
between the story's elements and their
own knowledge or experiences, and
inferring implicit meanings from the
passage (e.g., the significance of the
forest) "This refers to a story in the
textbook, where a forest is not just trees
but has a deeper meaning, like
danger,

representing mystery  and

freedom." (The melody) "This means a
song or music in a story in the textbook,
that has a hidden message, like a sad
melody representing loss or a joyful tune
symbolizing hope. These strategies are
critical for advanced comprehension and
suggest that these students were better
prepared and more familiar with the
reading comprehension.

Noted here both melody and forest show
how students improved their ability to
understand feelings and symbols in texts.
Thanks to reading strategies like
summarizing, questioning, and inferring,
they became better at reading between
the lines. The results of the study, like the
score increase and strong correlation,
prove these strategies helped students
read with deeper understanding.

Table 2 shows in the post-test after the
treatment there is development but not a
promising one as the improvement in the
marks in some student is not too much.
These low scores may be due to problems
with vocabulary, making inferences, or a
lack of confidence in reading difficult
texts. This suggests that more focus is
needed on teaching higher-order thinking
skills, advanced reading practice, and
strategies for understanding difficult
words and sentences. However, the
overall post-test score (14.714) shows clear
improvement, and Cohen’s effect size
(3-99) confirms that the intervention had a
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strong positive impact. These findings
agree with Torgesen et al. (1999), who
found that explicit instruction in reading
strategies greatly improved students’
comprehension.

Conclusion
The results of this study indicate that
explicit instruction in practical reading
strategies significantly enhances the
reading comprehension performance of
EFL college students. Prior to the
intervention, students demonstrated
limited familiarity with strategies such as
summarizing, inferring, and questioning.
Following structured instruction and
guided practice, they showed measurable
and statistically significantimprovementin
comprehension, as evidenced by their
indicating  both
comprehension gains and

post-test  results,
strategy

application.

Although the overall improvement was
substantial, the degree of progress varied
across participants. This suggests a
differentiated
sustained  practice,
particularly in developing higher-order

continued need for
instruction and

reading skills, such as vocabulary inference
and analytical reading. Teachers should
closely monitor students’ application of
these strategies and provide ongoing
scaffolding.

Classroom activities, such as group
discussions, role-playing, and the use of
visual aids can further facilitate
comprehension by making abstract
concepts more accessible. These practices
also support teacher confidence in
integrating strategy-based instruction into

future EFL coursebooks.

In summary, the study confirms that
reading
improves

explicit, strategy-focused
instruction not only

comprehension but also strengthens
retention and  analytical  thinking.
Embedding such instruction into the EFL
curriculum equips students with essential
skills for academic success and lifelong

learning.
Recommendations

V.EFL instructors should systematically
integrate practical reading strategies—such
as predicting, summarizing, and inferring—
into their course syllabi and teaching
materials.

Y. Additional guided practice should be
provided for students who encounter
difficulties with key strategies, particularly
summarizing, paraphrasing, and building
vocabulary. Small-group instruction and
formative assessments can be used to
identify specific needs and monitor
progress effectively.

Y. Using
proficiency levels helps scaffold learning by

reading materials  across
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gradually increasing text difficulty.
Exposing students to diverse genres and
encourages the
application of reading strategies in varied
thereby their

comprehension and adaptability.

linguistic  structures

contexts, enhancing
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Appendix A (Reading Comprehension Pre-
Test)

Read the following passage carefully and
answer the questions that follow. (Time
limit: 1 hour)

Reading Passage: "The Path of Shadows"

Lila, a young researcher, explored the
mysterious Abyssal Forest to study
glowing fungi—and to find answers about
her father, who vanished there years ago.
He left behind a journal with a note: “The
forest revealsits secrets only to those who
truly listen.” Using her knowledge and
instincts, Lila noticed the fungi’s glow
formed patterns, like a hidden language.
One night, she heard a melody in the forest
that led her to a glowing cavern. There,
she found her father’s preserved
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notebook. His final words read: “The
forest is alive, and its light carries the
memory of those who walk its paths.” Lila
realized the forest wasn’t just
dangerous—it was a place of connection
and memory.

Q1/ Select the correct option (20 marks)

Y. What is the primary reason Lila explores
the Abyssal Forest?

a. To map its terrain

b. To study its bioluminescent fungi

c. To disprove the legends surrounding it
d. To find evidence of shadowy creatures
Y. What is significant about the fungi in the
Abyssal Forest?

a. They glow in response to predators.
b. Their glow resembles a language.

c. They only grow in caves.

d. They emit a golden light only during the
day.

Y. How does Lila feel when she hears the
melody in the forest?

a. Fearful and cautious

b. Curious and at peace

c. Distrustful and anxious

d. Overwhelmed and regretful

¢, What does Lila discover in the hidden
cavern?

a. Her father’s preserved journal
b. A map of the Abyssal Forest

c. A new species of fungi

d. Evidence of shadowy creatures

©, Which statement best summarizes the
theme of the passage?

a. Perseverance leads to scientific
breakthroughs.

b. The past can illuminate paths to the

future.

c. Curiosity often puts people in danger.

d. Legends are always based on facts.

1. What does the phrase “the forest reveals

its secrets only to those who truly listen”

imply?

a. The forest contains auditory clues.

b. Observing and connecting deeply are

vital.

c. Lila’s father was overly superstitious.

d. The forest communicates with its

inhabitants.

V. How is the forest described in the opening

paragraph?

a. An inviting haven of life b. A

mysterious and foreboding place

c. A barren, lifeless expanse d. A

magical, cheerful realm

A. What literary device is used in the phrase

‘“a bridge between her father’s past and

her own future”?

a. Simile b. Metaphor C.
d. Alliteration

1. Which strategy did Lila use to interpret the

glowing patterns of the fungi?

Personification

a. Summarizing the research ~ b. Making
connections between her father’s notes
and observations

c. Building a hypothesis based on legends
d. Analyzing the forest’s acoustics

Y+. What is the significance of the golden
fungiin the cavern?

a. They serve as a warning sign. b.
They  symbolize knowledge  and

connection.
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c. They are the source of the forest’s
danger. d. They represent Lila’s
scientific success.

Q2/ Fill in the blanks below with the
correct vocabulary provided in the box
(20 marks)

V. Lila’s father’s journal suggested that the

forest reveals its secrets to those who

Y. The fungi’s glow was compared to a
, suggesting it held deeper

meaning.

¥. Legends warned travellers of

creatures in the Abyssal Forest.

¢, The melody Lila heard in the forest

evoked feelings of

©. The golden light in the cavern symbolized
and .

Q4/ Indicate whether the following

statements are true or false, then correct

the false ones (20marks)

V. The golden fungi is a source of danger.

Y. The melody in the forest is a guiding force.
Y. Lila’s father’s journal is a bridge between
past and present.

¢ The Abyssal Forest is a living, dynamic
entity.

©.The glowing fungi patterns are a warning
of danger.

Appendix B (Reading Comprehension
Post-Test)

Read the following passage carefully and
answer the questions that follow. (Time
limit: 1 hour)

Reading Passage: "The Journey Home"

Aaron, a lone traveler, ventured into a
harsh forest with an old family map said to
lead to hidden treasure. Determined to
fulfill his late grandfather’s dream, he
braved cold winds and rough terrain using
only the map and his instincts. One day, a
mysterious old man warned him, “The
treasure comes at a price.” Though Aaron
hesitated, memories of his grandfather
pushed him forward. Deep in the forest, he
found a stone chest beneath an oak tree.
When he opened it, a radiant light
appeared, revealing not gold, but a diary
filled with ancestral stories. Aaron realized
the true treasure was family wisdom and

legacy.
Qi/Select the right option (20 marks)

}.What was the weather like during
Aaron’s journey?

a. Sunny and warm b. Chilly
with rustling winds
c. Stormy with heavy rains d. Mild

and calm

Y. What was the treasure Aaron’s
family map promised to lead to?

a. A chest of gold and jewels b. A

diary with ancestral wisdom

c. An ancient castle d.A
hidden village

Y. How does Aaron navigate the forest?

a. Using a compass and GPS b. By
following marked trails
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c. Relying on his instincts and the
cryptic map d. With guidance
from the old man

¢, What phrase best describes the tone

of the old man’s warning?

a. Encouraging b. Cryptic and
ominous

c. Cheerful and hopeful d.
Dismissive

©. Why does Aaron hesitate after

meeting the old man?

a. He feels tired and wants to quit.

b. He fears the consequences of
finding the treasure.

c. He is unsure if the map is reliable.

d. He cannot decipher the map
further.

1. What time of day did Aaron’s journey

begin?

a.Atsunrise b.Atmidday  c. At
sunset d. At midnight

Y. What does the chest symbolize in the

story?

a. Wealth and prosperity b. The

fulfillment of a dream

c. The legacy and wisdom of Aaron’s
ancestors  d. The struggles of
life

A. How does the story describe the

forest?

a. A welcoming haven for travelers
b. A peaceful and serene area

c. A treacherous and unforgiving
wilderness

filled with magic

d. A mystical realm

1. What emotion does Aaron feel when

he opens the chest?

a. Disappointment b. Awe and
realization

c. Anger at being misled d.
Confusion about its contents

10.What does the phrase 'radiant light
engulfed the area' most likely
symbolize?

a. The release of magical energy  b.
Aaron’s enlightenment and
understanding

c. The destruction of the chest’s
contents d. The arrival of the

old man

Q2/Answer the questions below (40
marks)

V.Who is the main character in the story?

Y.What does Aaron hold in his hands as he
wanders through the forest?

¥.Where did the map come from?

¢ How does Aaron feel when the old man
warns him, and what gives him the
courage to continue?

©.What is the promise the map makes?

1.What kind of weather conditions does
Aaron face during his journey?

Y.How long has Aaron been traveling
before he encounters the mysterious old
man?
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A.What gives Aaron the strength to continue
his journey?

4.What does Aaron find inside the chest at
the heart of the forest?

°. The story teaches that the true treasure
liesin and the bond of family.

Q4/ Indicate whether the following are

true or false, then correct the false
ones. (20 marks)

No. Name Academic position University

V. | Dr. Aref Muradian Assistant Professor Salahaddin
Dr. Anjuman

Y. ] ) Professor Salahaddin
Muhammad Sabir

Dr. Muhammad Qadr
A Q Assistant Professor Salahaddin
Saeed

¢, | Ms. Baraa Ismael Fage Lecturer Salahaddin

©. | Dr. Parween Kawther Assistant Professor Salahaddin
Mr. Muhammad

1. Assistant Lecturer Salahaddin
AbdulWahab

Y. | Mr. Hiwa Fagerasool Lecturer Salahaddin

Y «.What does Aaron realize is the true
treasure?

Q3/Fill in the blanks with the correct
vocabulary provided in the box. (20
marks)

V. The map Aaron carried was a relic

passed down through

Y. Aaron met a mysterious who

gave him a cryptic warning.

Y. The chest Aaron discovered was

buried beneath an ancient

tree.

¢, Inside the chest, Aaron found a

, hot gold or jewels.

Appendix (C): Jury members

. The map Aaron carried was a recent
creation.

Y.Aaron was able to rely on a compass to
guide him through the forest.

¥.The old man in the forest warned
Aaron about the dangers of the
treasure's location.

¢ . The treasure Aaron sought turned out
to be a chest of gold.

© Aaron’s grandfather’s dream was to
find the hidden treasure.

Yoo — Y o,le3 YT



OliiineSs (aSes 435l ulSdiss JeSd o), 0w A
Ao addly 5 oaSen b sstan A udel,€ o
O8Ses GlasslSas Al 5 ol olanddds

SOSoal SIS AL A 1 SaSe s iy
S0, 438 s o sai A (4SS
S8l (g5l e s A

dladl) sbashyiad DA e Lua] G L3ulasy

3;‘)3.“

oaalall

skl Lulal | aie el jill Alladl) Culaad) jia) aad
G Y 8 el may Ul 52l el s agdll i jlea
oda  Luydil CalS JSE alage Opaladl e el
sl Al Aadll Ciliagl i) oS Adely ) iy
(s siaally 5l P e a praill ge Je il (o (palaiall
capliall )aiy ARl agid jray Saall Cila gladll Ly )
DSEY) pandli §5ed LS Laasy 5 3¢l il oL ALY & 5l
o el s agdll dlae Blndl e (Slaall i) 5 dpes )
8 A jaal) 4k A jall sda Jglm | e glaalls Jalétay)
o5 yall agh o 5e) all Alladll iyl 5l gy jaall addadl
Aoial 2318 4 julasy) AR () gae 2 A LISH B (gl
JalS il 5a Jead JAA Vil WU Y (0 40 08 Ay s
o3 el alill S 1 Lo GLESIW N Caag
ped ol AL s oo Sl i)
Aladl) Claagl yind e dpaal A &)yl s jiall
D0 o g 3 il ARIS A Sla) Aalll adas 5o ) Al
acdy e g 2l (LG.A@ i g o ya gualll oo oAl Je s
g slll s apdSY o

Gel Al agh i ¢ LK (O cAalidall clalgl)
AH)AS 4_\..;.'1: 2\“\)3 ‘};;\)'éﬂ Adladl) U_ll:\;.u\).\.m\

SLEIB A goptala  MaES  JaSiab
Sy d Gy (Sule) Say il Sl @ 5uliS

a0 s (SIS6 14K, 455 i
5 0SS L3) st S, sl i
sootasa  d Glnds SBULS Sl
G oobluele d Sy Sy Vo obKansa
P PS8 B e sl Gl S (Sesps
sptaisn S, anislie b3l
d G GBGss aib S esss Glolsa e Sde b
555 oLl ot «S3He sl (So Sty 4%,
S oleasg 5 OlSeSaty o Sy e 5y (5oL
& 89 VS, S el A (gla 5 sstansa (SIS o
sotiiiudy ol Lle gopulasl 5 (SauSe,am Syom
OBl esiang 5 (LSS 5L (s s4ls)
oKl el woyuin g ad oles nad e
3 Soss (SSom SEG SIS U s s <
dlEedls awd  olSes spuana SKLKK
S o s Sl RIS SLBa A e st s
Say (Slhe Pl o gied Gl (Sobe)
‘é\sl\)d ‘;lal‘lj aJﬂl_.u)Sf;‘:s lJJ—bjﬁJJS;\;G ul'é:s: @\9;
Seo ISl 5y of 5058 oBawsa VY dadue s 3u 55 adl
ool Sl o S laws Glolad 4 (K80 o, S
‘J‘Lllijf:‘_)za.u ‘;410\9\9‘,@_\5‘,35[3[345\9\5‘) ﬁl.aédéj‘lj
Jas gaiams oA 4 (RisdSS (glodd S s idls (538 sy
St il slua,Ke S8 (Kaeland e
S 05 508 Sl (Sa S A (SShy e stan sa
4..\‘73:\3:\3“)14.‘4 ‘54_;\ 45:\\9% &Q‘L&éd‘)bd ‘.;.1‘19 L.;.\Lo:)

$90S halSa LS YYY




